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Teaching the pronunciation of English as a lingua franca
Walker, Robin (2011). Oxford University Press
BANE  Brian Teaman AR=FHiF

As a volume in the series of Oxford
Handbooks for Language Teachers,this
book demonstrates useful concepts and
provides resources for teachers and |
administrators who are interested in [
learning about or applying /ingua franca B
concepts to the teaching of pronunciation.
For those unfamiliar with the idea of English as a Lingua
Franca (ELF), Walker defines it as “English taught to non-
native speakers so that they can communicate principally with
each other, usually in the absence of native speakers.” ELF
adherents point out that even so-called native speakers are often
mutually unintelligible which leads one to question whether the
native speaker is actually the best model for language learners.

The book consists of six chapters, three appendices and an
audio CD. Chapter 1 serves as a general introduction to ELF
with a focus on the history of the concept and a look at three
important issues that are foundational to ELF: variation, accent
and intelligibility. Also in the first chapter is a comparison
of three different approaches to pronunciation: the standard
native speaker, the single world standard, and ELF based on
the Lingua Franca Core (LFC). Chapter 2 describes the LFC
in an attempt at defining target sounds central to ELF. Chapter
3 outlines ten concerns about ELF and attempts to answer
these concerns by describing six benefits of ELF. Chapter 4
provides helpful techniques and materials for teaching ELF
pronunciation. Chapter 5 demonstrates ELF concepts for ten
languages written by experts for each language. The Japanese
section (pp. 114-118) covers pronunciation difficulty for
Japanese speakers and how ELF thinking applies to them.
Chapter 6 considers ELF planning and assessment as a
further aid for teachers and curriculum developers. The CD
has 20 tracks of spontaneous monologues and dialogues of
ten different speakers. This is followed by ten tracks of the
ten different speakers reading the same passage. The three
appendices include transcripts and pronunciation notes for
the audio included on the CD. The CD and appendices are
important resources that will serve as an excellent reference for
considering ELF principles for pronunciation by using actual
data. The applicability of ELF to Japan is not a given in all
contexts, but ELF thinking certainly contributes some useful
principles worthy of any program making this a valuable book
for all to read.
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Curriculum Design: Where Theory Meets Reality

Deryn P. Verity KZ&#%

There is a well-known story about a man who
visits Heaven and Hell; in the lower place, he sees
people, hungry and frustrated, struggling to feed
themselves with huge spoons. Upstairs, he sees
happy and well-fed denizens using the same huge

spoons to feed each other.

To me, this story beautifully illustrates the importance of delivery—what
is done with a tool cannot be separated from its material form and social
function. Thinking about curriculum design in light of the story, | suggest
that the way a curriculum is delivered is the nexus of theory (what are good
design principles?) and reality (what are my learners actually learning?)
Surrounded by good design nowadays, we accept that form and function are
deeply interrelated. Good design invites the user to both explore and create
ways that an object can be meaningful, useful, and innovative, individually
(my spoon so big!) and at the level of community (what should I do with a
spoon this big?).

As with any tool, a curriculum has both material (concrete, physical)
functions and psychological (symbolic) functions. Physical functions are
shaped, though rarely determined, by physical design (visualize a chopstick
or a pen, both of which have graceful, purposeful shapes which influence
their successful use for eating and writing). Psychological function arises

from the meaning a community (an institution or a whole culture) places
upon something: thus, a chopstick’s pointy end suggests how to grab food.
But it is broader cultural factors that shape the rule “only grabbing, not
stabbing, is allowed.” (In the US, there is no “don’t stab” rule regarding
chopstick use!)

As an institution, a college needs to figure out what the meaningful
intentions of its English curriculum should be. Just as children are trained in
culture-specific ways to internalize the meanings, and display the accepted
practices, of chopstick use, an educational institution must decide how best
to train its participants—a term that includes both teachers and students—
to internalize and display the meanings of the curriculum, which cannot be
directly inferred from its content and its form.

A curriculum is typically carefully designed along the content dimension
(what texts, what topics), and the form dimension gets much attention
too: worksheets, oral quizzes, short presentations, etc. But the delivery
of the “meaning” of this material is too often neglected. However, actual

interaction with real learners can provide valuable insight into how
successful the basic structural principles are.

Design is essentially dialectical: designs get better in theory by
incorporating feedback from practical usage by actual users. A curriculum
is not the same thing as a plan, a chart, or a map: it must be a living tool
that changes in response to how things work in the actual classrooms and
with actual teachers and
learners. Like spoons in
the afterlife, a curriculum
is fully realized only
when everyone using it
agrees that how it is used;
its delivery is a crucial
dimension of its design
too.




